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It is a delight to begin my term in office on the heels of a gloriously successful International Conference, the 
appropriate culmination of Rabbi Dr. Mordechai Glick’s tenure as President of Nefesh International.  Under 
Mordechai’s exciting leadership, Nefesh has reached new levels of sophistication and achievement.  My 
congratulations and gratitude go to Mss. Marcia Kessner, Chaya Mermerstein and Nina Glick for an outstanding 
event that gathered our colleagues and spouses from the world over for five days of inspiration and achdus. 
 
We are thrilled to inform you that our next Conference is planned for February 8 – 12, 2006, at the Marriott 
Hunt Valley, in Hunt Valley, MD, IY”H.  Nina will be collaborating with Dr. Abe Worenklein and Mrs. Chana 
Kahn on what already looks to be a conference that will exceed expectations. 
 
I am pleased to welcome Rabbi Simcha Feuerman, LCSW to the editorship of the Nefesh Newsletter.  We look 
forward to his creativity and dedication in developing even further this vital Nefesh organ.  Our thanks go to Dr. 
Neal Goldberg, Mrs. Chana Kahn and Dr. Karyn Feinberg for their superb job in bringing the Newsletter to its 
current level of interest and respect. 
 
To mention a few of the initiatives in which we shall be investing our energies in the coming year, we look 
forward to an improved website that can accommodate a mental health service referral directory open to the 
public, several community education programs, a students’ division, and a more structured approach to 
organizational development – all in addition to already established Nefesh functions. 
 
I encourage you to contact myself, members of the Executive Committee, and Committee Chairpersons 
with your ideas.  I look forward to a productive collaboration on behalf of the klal. 
 
B’virchas kol tuv, 
Nosson 
 

B"H 
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DISCLOSURE 
 

Nefesh publishes articles as a service to its readers.  We would like to remind the readership that Nefesh 
International does not recommend or endorse any particular method, institution, treatment or theory contained 
within a newsletter hashkafically or psychologically.  As with all other religious, psychological or legal 
decisions you should consult with the appropriate experts in each area before implementing a particular method, 
decision, or intervention. 
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                          Monoamine Oxidase Inhibitors (MAOIs): Back to the Future? 
 

Currently, newer antidepressants such as Selective 
Serotonin Reuptake Inhibitors (SSRIs), (e.g. Prozac, 
Lexapro etc.) are most commonly used as the first line 
treatment of depressive disorders. However, not all patients 
adequately respond to them. Fortunately there are other 
psychopharmacologic options, one of which involves 
switching non-responding patients to the so–called “older 
antidepressants.” These can be divided into two groups, the 
tricyclic antidepressants, such as Elavil or Pamelor, and the 
Monoamine Oxidase Inhibitors (MAOIs), primarily Nardil 
and Parnate, which are the primary focus of this article.   
 

Many reading this column may not have even heard of the 
MAOIs, let alone actually been involved, as the treating 
physician or primary therapist, in their clinical use.  This, 
despite a plethora of studies and clinical experience 
demonstrating their unique value in treating psychiatric 
problems such as atypical depression, treatment resistant 
depression and anxiety disorders such as social anxiety 
disorder. 
 

Why then are they rarely used these days?  Firstly, they are 
associated with a higher incidence of nuisance side effects 
than the newer agents including weight gain and insomnia. 
Secondly, and more significantly, when mixed with certain 
foods or medications they may precipitate a potentially 
dangerous sudden surge in blood pressure, called a 
hypertensive crisis, often associated with an extremely 
severe headache. This risk, originally labeled the “cheese 
reaction,” because of its initial discovery in association 
with the ingestion of aged cheeses while taking these 
antidepressants, requires a number of dietary and 
medication restrictions.  
 

Due to the these concerns and limitations physicians and 
patients place MAOIs far down the medication choice list, 
particularly as newer antidepressants are safer, more 
tolerable and easier to prescribe.  
 

However, many experienced psychopharmacologists 
consider this class of older medicines as potential lifesavers 
for the severely depressed or anxious patient. Despite the 
valid concerns stated above they can be safely used with 
proper instruction and supervision. The updated list of 
dietary restrictions is limited to a few items in a typical diet 
and the list of medication contraindications is likewise 
rather short. This writer feels that MAOIs are under-

utilized and offer an essential tool for our 
psychopharmacological toolboxes. As the term depression 
likely subsumes multiple different subtypes and biological 
entities, having available antidepressants with different 
mechanisms of action, such as that of the MAOIs, may be 
required to address these varied depressive disorders. 
 

To further understand how MAOIs may be utilized, a 
recent report reviews adding stimulants, e.g. 
methylphenidate (Ritalin) or amphetamine, to MAOIs(1).  
Mixing stimulants with MAOIs has historically been 
contraindicated because of the concern of precipitating a 
hypertensive crisis. However, the actual supporting data for 
this warning is limited. In reality these agents are being 
carefully and slowly combined for a variety of clinical 
purposes by experienced clinicians. These include 
addressing the MAOI related side effects of daytime 
sedation and orthostatic hypotension, the treatment of 
refractory depression and perhaps addressing the symptoms 
of Attention Deficit Hyperactivity Disorder in a patient 
already taking an MAOI for depression. This review 
concludes that the prescription of any medication by 
physicians, like all clinical decisions, involves carefully 
weighing the risks and benefits of a given treatment choice. 
In this instance the equation has to include weighing the 
risks and morbidity of inadequately treated depression or 
other psychiatric illnesses versus the risks associated with 
combining MAOIs and stimulants.     
 

A final crucial point making discussions of MAOIs more 
relevant is the possibility that a new MAOI form, one to be 
administered by transdermal patch, may soon be released 
in the United States. This product, EmSam, is composed of 
the MAOI Selegiline, a drug presently approved in a lower 
dose oral form, for the treatment of Parkinsonism. What 
makes this product release exciting for mental health 
professionals is that it appears that the patch form of this 
MAOI does not cause hypertensive crises and therefore 
will not require dietary restrictions. If EmSam’s safety and 
efficacy is born out, there will likely be a resurgence in the 
use of MAOIs.  Stay tuned.  
Reference:  
 (1) Feinberg S.S. Combining Stimulants with MAOIs: A 
Review of Uses and One Possible Additional Indication. 
Journal of Clinical Psychiatry, 65:1520-1524, 2004. 
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Seymour Hoffman, PhD 
  

This essay will focus on the cognitive-behavioral aspects of the views of several classic Jewish commentators 
regarding behavior change. 

The issue of what causes behavior change in people has been debated for decades. The psychoanalytically oriented 
practitioners and theoreticians insist that insight is a prerequisite to real change and that change without insight is an 
illusion. On the other hand, the non-dynamic cognitive-behavioral and strategic therapists argue that enduring behavior 
and attitude changes are made more likely by first getting a person to engage in new behavior. Insight, in their view, is 
frequently a by-product, rather than a cause of change.  

Many people who are depressed believe that they “just need to become motivated” but the very symptoms 
often block such motivation. Therefore, if the person waits to become motivated they wait in vain. 
Ironically, engaging in an activity even when you feel unmotivated to do so can lead to feeling motivated. 
We call this working from the outside-in. [1]  

The latter view seems to be consistent with that of the author of Sefer Ha’Hinukh, who in explicating the 613 
Commandments makes the point many times that “one’s heart is influenced by one’s actions.” 

Similar views are found in the Talmud. “Rabbi Judah said, ‘Man should always occupy himself with learning Torah 
and its Commandments, even for ulterior motives, for eventually he will do it for idealistic reasons’. ” [2] 

In his commentary to the Ethics of the Fathers Maimonides [3] recommends that a person who wishes to dispense a 
large sum of money for charity should dispense it in small amounts rather than in one large sum, in order that the trait of 
generosity become instilled in him or her. 

(Likewise, Milgram points out in his classic study on obedience which found that prohibited and evil behavior, when 
repeated, tends to become the norm. “Once the individual has begun to do evil, he continues doing evil, rather than say to 
himself, ‘Everything I have done to this point is bad and now I acknowledge it by breaking it off’.” [4]  

The Talmud says, “If a person transgresses a prohibition and repeats it, it becomes to him permissible.”) [5] 
The concepts of cognitive transformation and cognitive dissonance were also used by the rabbis in understanding and 

modifying human behavior. Ibn Ezra, in discussing the Tenth Commandment, “Thou shalt not covet…your neighbor’s 
wife” states: 

Many people will be puzzled by this command. Is it conceivable that there should exist a man who does 
not, at some time or another, covet a beautiful object? Let me now give you a parable. A country yokel in 
his right senses will not covet a beautiful princess, since he knows it is impossible to possess her, just the 
same as he will not seriously desire to have wings like a bird. For this reason the thinking person will 
neither desire nor covet. Since he knows that the A-lmighty has forbidden him his neighbor’s wife, such a 
course of action will be even further from his mind than from that of the country yokel in regard to the 
princess. [6] 

 By viewing his neighbor’s wife as even more inaccessible than a princess (cognitive transformation) man can control 
his desires and train himself not to covet. 
     In the Tractate Avodah Zara [7], it is recorded that when Rabbi Akiva saw the beautiful wife of the wicked 
Tornosrophus, he spat, laughed and cried. The Talmud explains that the reason that Rabbi Akiva spat was that he was 
repulsed by the thought that she came from a putrid drop of semen. By focusing on this thought, Rabbi Akiva was able to 
negate, nullify and counter his illicit and unacceptable feelings, thoughts and impulses. 

Cognitive dissonance is a state in which a discrepancy exists between perception and expectation or precepts and 
concepts. [8] This situation motivates cognitive processes and defense mechanisms. There exists a strong human drive to 
reduce dissonance and resolve internal conflict by changing one’s view or behavior to conform with one’s statements and 
actions.  

Examples of cognitive dissonance are found in the rabbinic literature. In Genesis Rabba [9] Joseph’s behavior toward 
his brothers is discussed: 

Simon incited his brothers against Joseph and also threw him in a pit. Since Joseph wanted to uproot the 
hatred and resentment he felt toward Simon, he [Joseph] catered to all his [Simon’s] physical needs by 
providing him with food and drink, and he bathed and applied ointment to his body. 

�������� �������� �������� �������� �������� �������� �������� �������� �������� �������� �������� �������� �������� �������� �������� �������� �������� �������� �������� �������� �������� �������� ((ccoonnttiinnuueedd  oonn  ppaaggee  2200..……))  
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 Pessy J. Sloan, Ph.D.�
 
There are many myths and misconceptions held 

by society regarding gifted children. Because of these 
unfounded beliefs, the educational needs of gifted 
elementary school children, particularly Jewish gifted 
children, often go unmet. In order to understand the 
special needs of gifted children and the unique obstacles 
they face, one must first understand the meaning of the 
term “gifted.”   

Traditionally, researchers have defined giftedness 
as high intelligence measured by a global Intelligence 
Quotient (IQ) score (Hollingworth, 1942; Terman, 1925).  
The Federal government defines gifted children as 
“…children who require differentiated educational 
programs and services beyond those normally provided by 
the regular program in order to realize their contribution to 
self and society.” (Education of the Gifted and Talented. 
Report to the Congress of the United States by the U.S. 
Commissioner of Education, 1972.) 
 Additionally, a number of theories have further 
expanded our understanding of giftedness. For example, 
Gardner’s (1993, 1998) theory of multiple intelligences, 
proposes that intelligence consists of eight abilities: 
linguistic (ability to use and understand words and 
nuances of meaning), logical-mathematical (ability to 
manipulate numbers and solve logical problems), spatial 
(ability to find one’s way around in an environment and 
judge relationships between objects in space), 
interpersonal (ability to understand and communicate with 
others), intrapersonal (ability to understand the self), 
musical (ability to perceive and create patterns of pitch 
and rhythm), bodily-kinesthetic (ability to move with 
precision), and naturalist (ability to distinguish species).  
He then suggests that giftedness in one area is not 
necessarily accompanied by giftedness in any of the other 
domains. 

According to Gardner, intelligence tests tap only 
three “intelligences”: linguistic, logical-mathematical, 
and, to some extent, spatial.  The other five are not 
reflected in IQ scores.  Since this article deals with how 
gifted children should be schooled, I will limit my focus to 
scholastic, or intellectual forms of giftedness that are 
reflected in IQ scores.  Whereas children with artistic, 
musical or athletic gifts also have special educational 
needs, they usually seek extra training outside of school or 
in extracurricular programs.   
 

 
Psychology’s focus on the pathological rather than 

the healthy reflects the view that giftedness is a privilege 
to be admired or envied rather than a problem in need of a 
solution (Winner, 2000).  Just as we know more about 
depression than we do about happiness, we also know far 
more about retardation and learning problems than we do 
about giftedness.  Because of this view, there is a serious 
dearth of knowledge and understanding about the 
problems faced by gifted children. 

Despite the relative lack of knowledge regarding 
the problems faced by gifted children, it is clear that they 
are afflicted by a variety of problems both in and out of 
the classroom.  A gifted child must overcome serious 
social, emotional and academic hurdles to succeed in an 
ordinary school setting. 

Socially, few things are more painful for a child 
than feeling different from his or her peers. They are often 
ostracized as being different or weird. It is difficult for 
these atypical children to find like-minded peers.  
Children need friends with whom to identify.  A gifted 
child with a chronological age of eight and a mental age of 
eleven can’t be expected to play with average children of 
either age - he won’t always get along with his age peers 
and average children aged eleven may not admit him to 
their games.  He needs to find another child who is eight 
but thinks like eleven.  A child with an IQ score at two 
standard deviations (SD) above the mean (a score of 130 
on the Wechsler Intelligence Scale for Children (WISC) or 
a score of 132 on the Stanford Binet intelligence test (SB), 
has one other child out of 100 of similar age and 
intelligence.  A child with an IQ score of 145 (WISC) or 
147 (SB), is three SD above the mean, and is only 1 in 
1,000.  Consider the difficulty of finding a peer for him. 

 
Risk Factors 
 
Depression and suicidal ideation are serious 

emotional issues that pose a particular risk for gifted 
children (Janos & Robinson, 1985).  A common 
characteristic of gifted children is their concern regarding 
global issues.  Imagine a gifted child lying awake at night 
worrying about pollution, overpopulation and world 
hunger.  These are weighty concerns for little shoulders to 
bear.  Feelings of helplessness and hopelessness may set 
in and fester and ultimately lead to depression and suicidal 
ideation.  
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Gifted children suffer from boredom due to lack 
of appropriate academic challenges (Gross, 1993).  
Teachers often make few, if any, accommodations to the 
needs of these children and many teachers have no special 
training in how to teach exceptional children. 
Inappropriate schooling, in which instruction is not 
matched to children’s needs, results in less than optimal 
intellectual development as well as an unhappy school 
experience.  When children are not sufficiently challenged 
in school, as often happens to gifted children, they usually 
lose their motivation and become underachievers (Butler-
Por, 1987).  The most intellectually gifted students are the 
most under-challenged group; the gap between potential 
and performance is probably the greatest for these children 
(Ross, 1993).  Many successful adults report that as 
children, school was a negative experience for them; they 
were bored and often knew more than their teachers 
(Bloom, 1985).  It is very disturbing that the most able 
students often dislike school and feel they get little out of 
it. 

A gifted child in the classroom can be likened to a 
cheetah in a zoo.  The cheetah is the fastest land animal.  
When in its natural habitat, the cheetah can run at speeds 
up to 70 miles per hour.  Now imagine this cheetah is 
captured and caged.  It can no longer do what G-d 
intended it to do.  It can never again reach its potential but 
instead must pace back and forth in a cramped, 
unnaturally small space.  That is what many of our gifted 
children experience in school.  Think of the kindergarten 
child who is able to read fluently and comprehend books 
at a second grade level.  Instead of his gifts being 
recognized, celebrated and cultivated, the gifted child 
never thrives but instead is forced to sit with the rest of his 
classmates and learn the A, B, C’s again and again and 
over again.  

Gifted children whose academic needs are not met 
tend to “act out,” “space out” or “fake out.”  The bored 
and frustrated gifted child may present with behavioral 
issues or appear unfocused or easily distracted (Westberg, 
Archambault, Dobyns, & Salvin, 1993).  These behaviors 
can be easily misdiagnosed as ADHD, Predominantly 
Hyperactive-Impulsive Type or as ADHD, Predominantly 
Inattentive Type. Sometimes, gifted children may try to 
hide their abilities in the hopes of becoming more popular. 
This response is particularly prevalent among girls who, 
due to societal norms and pressures, are more likely than 
boys to conceal their intellectual abilities in order to fit in.  
Such girls report more depression, lower self-esteem and 
psychosomatic symptoms (Gross, 1993). 

Plainly, there is a need for programs that address 
the special requirements of gifted children.  Some middle 
schools offer acceleration in 7th and 8th grades for a select 
subject or subjects and there are a number of high schools 
that offer advanced placement courses to their students.  

Whereas these programs exist for middle and high school 
students, there is a severe lack of the same for elementary 
school students.  Our gifted elementary school children 
are being neglected at precisely the tender ages when 
stimulating classes can instill a lifelong love for learning 
and set a foundation for the pursuit of knowledge, 
challenge and achievement.   

When parents question administrators about the 
lack of special education programs for gifted students, a 
variety of common responses are often heard.  These 
responses include: a lack of funding and/or resources; the 
double curriculum (Judaic and secular) already provides 
the gifted children with additional material; this double 
curriculum does not allow for additional time in the school 
day to provide special education for the gifted children.  
Some schools attempt to placate parents by giving “extra” 
work or by providing an enrichment program to the gifted 
children in elementary school. 

When “extra” challenging work is offered, it is 
not usually given instead of the under-stimulating work 
but in addition to class assignments.  The gifted students 
receiving “extra” work are still held responsible for 
completing all the regular class work.  Typical Yeshiva 
students wake up early to catch the school bus and are in 
school for most of the day.  When they finally get home at 
night, they still need to do homework, eat dinner, shower 
and, if lucky, get some “downtime” before it’s time to go 
to bed in order to get up early the next morning and do it 
all over again.  With such a difficult schedule, does a child 
welcome “extra” work? No, the child feels like he is being 
punished for being gifted.     

The enrichment programs, otherwise known as 
“pullout” programs, are also inadequate.  Generally, they 
are held once a week for one hour.  Research on these 
programs suggests they are not highly effective 
(Fetterman, 1988).  How can one hour, out of a typical 
school week, accomplish much?  Thus, such programs are 
weak solutions to large problems (Feldhusen, 1997). 

There are, however, programs that have been 
demonstrated to be successful.  Research has found 
significant positive gains for gifted students in accelerated 
and ability-grouped classes (Allan, 1991; Feldhusen, 
1989; Fiedler, Lange, & Winebrenner, 1993; Rogers 1991, 
1993).  Acceleration can mean taking a fast-paced course 
(subject specific), early entrance to school or grade 
skipping.  The Johns Hopkins Center for Talented Youth 
and the Study of Mathematically Precocious Youth has a 
long history of conducting research on acceleration. Their 
research strongly supports acceleration in subject matter 
and/or grade placement as an effective and important 
vehicle for advancing the academic knowledge and 
motivation of talented students.  Furthermore, their 
research has shown that academic achievement among 
accelerants is high, without concomitant social and 
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emotional problems.  It has been shown that students who 
skipped grades went on to achieve more in their careers.  
In addition, grade skipping is one of the cheapest ways to 
accommodate gifted students and evidence for a one or 
two-year grade skip is positive (Terman & Oden, 1947).  
    

Despite additional research reporting similar 
findings (Brody & Benbow, 1987; Robinson & Janos, 
1986), schools often resist grade skipping for fear of 
causing social maladjustment (Southern, Jones, & Fiscus, 
1989). Whereas grade skipping is a promising option for a 
financially strapped Yeshiva, it is not without its potential 
problems.  The major drawback is that it involves placing 
children with other children who are more physically 
advanced and who are very different socially and 
emotionally. Thus, it is important to individually evaluate 
each gifted child for acceleration not only in terms of 
academic ability but also in terms of the child’s social and 
emotional maturity and the child’s own attitude toward 
acceleration.    

A better solution than acceleration is the 
placement of gifted students in ability-grouped 
classrooms. The benefit of being with like-minded peers is 
one of the strongest arguments for placing gifted children 
in advanced (ability-grouped) classes.  Because meta-
analyses of research show that ability-grouping helps 
students academically and does not harm them socially 
(Kulik & Kulik, 1997), schools should be increasing their 
offerings of advanced (ability-grouped) classes in middle 
and high school and make available the option of such 
courses especially at the elementary school level.  
Nevertheless, ability-grouping is not ideal because usually 
it is limited to a few academic subjects.  The gifted student 
still faces the same dilemmas in all the other subjects. 

The best solution for the education of gifted 
children is the establishment of specialized schools and/or 
specialized programs within preexisting schools.  Thus 
allowing gifted students to interact with, for example, 
other eight-year-olds who think like eleven-year-olds.  
Being with their like-minded peers enables gifted children 
to no longer feel so alone and different.  Having gifted 
children work together on class projects to solve real life 
issues can enable them to receive emotional support from 
each other regarding their global concerns.  Through this 
collaborative endeavor, gifted children may be able to 
replace feelings of helplessness and hopelessness with 
feelings of empowerment.  In addition, due to the 
stimulation provided by an appropriately paced curriculum 
that is designed to meet their special educational needs, 
there is no need to “act out,” “space out” or “fake out.”  
Providing gifted children with an optimal learning 
environment, gives them a chance to realize their potential 
and be able to maximize their contributions to society. 

It is our responsibility as therapists, parents, 
educators and as a community to advocate and provide for 
the academic needs of our gifted children.  For it is 
today’s gifted children who have the potential to become 
tomorrow’s Gedolim who will lead our nation, and 
tomorrow’s Nobelists who will lead us into the future. 

  
I welcome discussion, comments, and questions. I 

may be contacted through e-mail at: 
DrPJSloan@hotmail.com 
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Divrei chizuk for mental health professionals in an increasingly complex, fast moving and challenging world was the 
underlying theme of the Eighth Annual Nefesh International Conference.   The Conference, held at the Marriott Hunt 
Valley Inn in Baltimore, Maryland from December 30, 2004 - January 2, 2005 was praised by many who attended for its 
uplifting and supportive atmosphere. In addition to the excellent clinical programming, Rabbis Ephraim Becker, Dovid 
Cohen, Mordechai Fachler, Shei Pasternak, Shimon Russell, Abraham Twerski, and Tzvi Hersh Weinreb, gave words of 
strength and encouragement to Nefesh members throughout the conference.  The Rabbanim provided inspiration and gave 
insights into the confounding issues of today, issues which demand more than ever before from mental health 
professionals in our ever-changing world.              
 

This year’s conference boasted over four hundred participants: educators, psychiatrists, psychologists, psychotherapists, 
rabbis, and researchers participated in more than sixty workshops and panel discussions, led by acclaimed presenters. 
Participants and presenters from California, Georgia, Illinois, Kansas, Maryland, Michigan, Nebraska, New Jersey, New 
York, Brazil, Belgium, Canada, England, Israel, and South Africa exemplified what makes Nefesh a truly international 
organization.      
 

In his message as incoming President, Nosson Soloman, Ph. D. addressed issues to which we must all accommodate 
ourselves, those issues of living in a culture “that needs ever greater excitement and ever greater entertainment to distract 
us from increasingly shallow lives.”  Dr. Solomon pointed to the growth of the Internet, fueled by easy access to sexual 
and violent material and the burgeoning addiction industry, comprising both selling and healing.   He spoke about the 
increasing desire by patients and some therapists for a “quick fix” in treatment and encouraged mental health 
professionals to have patience and a contemplative approach in helping patients to solve their problems for the long term.    
 

The Conference Chairs, Marcia Kesner and Chaya Mermerstein, along with Committee Chairs, Dr. Shalom Feinberg, 
Chana Kahn, Rabbi Shimon Russell, Dovid Schwartz, and Lisa Twerski are to be congratulated on helping plan and 
execute a most successful conference.  We eagerly anticipate next year’s conference which we all hope will build on this 
year’s success.   
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Permit me to share with you a story that I heard many years ago.  The story is about a merchant in precious stones who 
had a number of outlets and stores.  He would go to the distant “yerid” or fair in order to purchase stones for his stores.  
Now, this merchant was a first-class/five star traveler. And so it was that after he was, thank G-d, successful in purchasing 
the goods he needed for his stores he left himself over just enough cash for the expenses of his first-class journey back 
home (this was before the days when one could travel with nothing but a plastic card in one's pocket).  As he was getting 
ready to leave the fair a fellow Jew came over to him and asked if he could please speak with him privately for a moment. 
He said, “Yes, Reb Yid, how can I help you?”  The fellow said, “I have run into some difficult times and I need to raise 
cash.  It is very important that this fact remain confidential.  In order to raise cash I am prepared to sell you a precious 
gem for well below its value.”  The merchant responded, "I would love to help you out but unfortunately I've completed 
my purchasing for this trip and I've only left myself the funds necessary to be able to get home."  The fellow said, "When 
you see this stone you'll sing a different tune."  Against his better judgment the merchant went off to the side with this 
fellow to look at the stone.  Immediately his seasoned eye noticed that it was indeed a brilliant beautiful stone worth many 
times this fellow's asking price.  He knew he had in front of him an offer that he simply could not refuse.  But how was he 
then to get home?  He figured to himself, "poor people come to the fair and they somehow make it home without all of the 
first-class luxury; somehow I'll make it home as well."  And with his magnificent purchase wrapped up carefully in his 
pocket he began a very different sort of a journey back home, this time without many of the luxuries to which he was 
accustomed.  In fact he was left on foot in the mud, trudging with the poor to work his way back home.  At points it 
became overwhelming for him.  Never had he imagined that he would find himself in such filth, mud and rain.  And at 
those times when it became more than he could handle he would go off into a secluded place, unwrap the precious stone 
and look at it.  When he beheld the precious stone it once again became clear why it was that he was trudging home the 
way he was and the journey once again became easier for him to bear.  This pattern repeated itself throughout the course 
of the journey. Whenever it was too much for him he took out the precious stone quietly in the corner to look at it, to 
admire it and to remind himself why it was that he was on this strange journey. 
 

I'd like to think that this story applies to our lives as therapists.  The Nefesh conference and especially the pause of 
Shabbos at the conference is the pause to look at the gem.  We stop and go off into a corner and take a look at why we feel 
like we trudged through such difficult, challenging and, at times, muddy situations.  But what is that precious gem that we 
take out and look at?  The precious gem is the magnificent Mitzvah of helping another person assume his/her 
responsibilities in life.  Assuming responsibility in life is why we are here.  We know about obligations because we were 
standing at the foot of Mount Sinai and there we learned about our own obligations in the world and that every single 
person has responsibilities and obligations.  Often they find it very difficult to assume those obligations and we are there, 
trying to help them assume those responsibilities and obligations.  We are trying to be matzdikei harabbim (those who 
bring others to merit!) 
 

At the levaya of Rav Shwadron, zt"l, the Maggid of Yerushalayim, I heard one of those who eulogized him amplify this 
point.  The Torah teaches us about the meisis, or the fellow who intends to draw another person away from his obligations 
in this life, to distract him from his G-d-given obligations.  The Torah says that the meisis is put to death for his efforts.  
We are not speaking about his being successful, mind you.  Rather we are speaking about one who failed to seduce this 
fellow to abandon his obligations, but nevertheless is executed for his efforts.  Knowing as we do that the attribute of 
Mercy is five hundred times greater than the attribute of Judgment (G-d saves iniquities for four generations while 
remembering mitzvos for 2000 generations), we can only begin to imagine just how much life is being showered on one 
who attempts to help a person uphold his/her obligations!  And here we are not speaking only of those who tried and 
failed, but I stand before so many of you who have tried and have repeatedly been successful in helping another assume 
his/her obligations.  It is unimaginable how much life in this world and the next is being showered on you! 
 

Even without the meisis, we find this idea stated explicitly in the Mishna in Makkos.  There we learn that a third false 
witness in a capital case is put to death for his involvement in the false testimony even though he can correctly claim that 
the false testimony would have stood even without him, on the (de)merit of the other two.  The Mishna then derives the  
moral lesson that if one who plays but a bit role in a transgression is punished with death, then how much reward and life 
 
                    (continued on page14….) 
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is granted to one who has even the smallest role in facilitating the mitzva of another person!   I am humbled at being in  
your presence and I’m honored to be considered among your number.  I would only ask that you consider the opinion that  
maintains that for mitzvos to be performed properly one must intend for that mitzva.  As you begin your appointment day 
or week, say, “I’m accepting upon myself the wonderful obligation to help others assume their obligations in this world.”  
It is my blessing that each of you have the opportunity to fully experience the blessings of life you are being granted 
through helping others fulfill their obligations.  
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Ephraim D. Becker, Ph.D. 
POB 271 Kiryat Yearim 90838 ISRAEL 
Phone/Fax +972-2-533-2569 
Direct from US/Canada 1-718-360-0752 
email: edbecker@netvision.net.il 
 
 

 
 
 

Start Seeing School in a Whole New Light   
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at Mesivta of North Jersey 
 

We offer: 
·  A small, caring learning community for high school boys with mild learning 

disabilities 
·  Numerous integration opportunities with options of self-contained classes  
·  An environment that promotes both respect and digni ty 
·  PSAT / SAT preparation, college guidance, vocationa l training and transitional 

services 
·  A flexible, supportive faculty attuned to individua l learning styles & needs 
·  A commitment to building strong rebbi – talmid rela tionships that extend beyond 

the classroom 
·  Well-developed Judaic and secular curricula taught by experienced faculty  
·  A full range of extra-curricular activities includi ng a highly structured Chessed 

program 
·  State of the art facilities including a gym, pool, and full-menu cafeteria  

 

Find the light that will guide your future 
 

Maor is currently accepting applications for the 20 05-2006 academic year.  
For more information please contact Rabbi Yisrael R othwachs, Director 

at (973) 438-4133 or yrothwachs@sinaiinstitute.org . 
 

Maor is a division of SINAI, which is accredited by the Middle 
States Association of Accreditation. 
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Dear Colleagues, 
  

We are happy to announce that the 9th ANNUAL NEFESH INTERNATIONALCONFERENCE will take place 
FEBRUARY 8-11, 2006 at the Marriot Hunt Valley Inn, in Baltimore, MD. Pre-Conference Institutes will 
begin February 7, 2006.  Although we still have a year to go, we are already hard at work so that we can create, 
once again, an exciting and stimulating conference. 
 

Those of you who have attended in the past know how great it is to greet old friends and meet new ones, attend  
interesting presentations, and spend a warm and uplifting Shabbos together. If you have never attended, come 
join us and see what we are talking about. 
  

In this issue of Nefesh News, you will find instructions as to how to submit your proposals. Our goal, in the 
coming year, is to have the Conference Program printed in advance of the conference. We therefore need your 
help and ask that you send in your proposals AS SOON AS POSSIBLE. 
  

At the next conference we will be initiating a special track for Educators.  We are already in touch with several 
candidates for the Pre-Conference Institutes and will let you know as soon as details have been finalized. We 
are sure you will be as excited as we are.  
 

We will try to keep you updated throughout the coming year. We appreciate all your ideas and suggestions, so 
even if you do not plan to submit a proposal, please let us know how we can meet your needs. 
  

We look forward to hearing from you.   
  

Chana Kahn, LCSW                                                                                          Dr. Abe Worenklein  
cmkahn23@optonline.net                                                                                  abew@videotron.ca 

Conference Co-Chairs 
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All presenters will be required to register for the Conference 
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AUDIOTAPE WAIVER AND AUTHORIZATION  
�

I, (print name)_____________________________________, do hereby authorize Nefesh or its agents to record, duplicate, and 
offer for sale on cassette tape, my presentation and any portion of my participation in the Ninth Annual Nefesh Conference, 
and I do hereby waive any and all claims resulting from the recording, duplicating, and sales of the aforesaid.  Sale of tapes 
will be limited to conference attendees, members of Nefesh International and others as authorized by Nefesh International. 
You will be able to receive a complimentary copy of your presentation at the audiotape sales booth after your presentation. �
 
 
Speaker’s Signature: __________________________________________________�
 
Date: _______________________________________________________________  
 
 
 
 

�
 

CONFIDENTIALITY AGREEMENT   
�

Owing to the sensitive nature of cases relevant to your work with patients and clients within your community, it is essential 
from the standpoints of Halacha and confidentiality that all presenters will conceal any and all identifying information in 
discussing persons and situations.  
 
I hereby attest that I will adhere to the strictest application of confidentiality guidelines as prescribed by halacha and my 
professional body. �
 
 
Speaker’s Signature: _________________________________________________ �
 
Date: ________________________________________________________________ ����

 
 

 
Please mail or fax just this form to the Nefesh office:  P.O. Box 3027, Teaneck, NJ  07666 or 201-530-0020 
All other parts of the presentation proposal must be emailed to the conference co-chairs at the email 
addresses provided above. 
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Benzion Sorotzkin, Psy.D. 

 
 

In past issues of Nefesh News, (Jan. & April, 2004), I discussed the subject of the obligation to honor abusive parents.  I 
demonstrated that there are situations where the impact of parental abuse on a child can limit the obligation of kibbud av 
va’eim.   
 
I cited the Talmudic passage in Kiddushin (31a) where a Roman officer (Dommah Ben Nesinah) is praised for 
maintaining his composure even after his mother tore his clothes off and spit in his face in public.  This Gemara is 
frequently cited as evidence that a child is required to passively submit to chronic abuse by a parent without any protest.  
It is interesting to note that in the Midrash Rabbah (Devarim, 1:15) it relates this story with the qualification (as I noted in 
part 1 from Tosafos) that his mother was chasras daas (mentally deficient) and also informs us that Dommah Ben Nesinah 
did tell his mother “dayaich imi” (enough, Mother).  So it seems that a child is permitted at least some form of protest in 
such a situation. 
 
 I also would also like to share with the Nefesh News readers a responsa from Dayan Y. Y. Fisher in Shu”t Even Yisroel 
(Vol. 9, p. 146).  Dayan Fisher was asked regarding the obligation to obey parents when they request something that does 
not directly affect them.  Although the Rashba rules that the obligation to respect parents (kovod) only applies to 
something that they get physical enjoyment from (e.g., bringing them food) the Makneh (Kidushin, 32) asserts that one 
would violate the requirement of morah (fear) if he disobeys a parent regarding any type of command.  So what would be 
the practical application of the Rashba’s ruling?  Dayan Fisher responded that one violates the commandment of morah 
(fear) only if one tells the parent openly “I’m not going to listen,” but if the child doesn’t answer “he can then do what he 
wants, since it doesn’t directly affect the parents.”  Dayan Fisher also ruled that when parents demand obedience from a 
child in regard to a mitzvah (e.g., who to marry, where to learn), the child can openly tell the parent that he won’t listen.     
 
In part 2, I cited a responsa from Rabbi Yitzchok Zilberstein.  I have since corresponded with him in order to clarify a few 
issues.   I would like to share with the readers some of his comments. 
 

1. In his responsa Rabbi Zilberstein stated that one may speak disparagingly to one’s parent in order to prevent him 
from sinning.  I asked him if one could extend this reasoning to a situation where a parent is reprimanding a child 
in an abusive manner.  Perhaps the child should be permitted (or even obligated) to object in order to prevent his 
parent from sinning in this manner.  Rabbi Zilberstein concurred.  

 
2. Rabbi Zilberstein cited a ruling from Rav Moshe Feinstein (Y”D, part 2, 103)  that a teacher is not permitted to 

ask a child to tattle (“snitch”) on another child.  I related to Rabbi Zilberstein that, in fact, this is common 
practice (often accompanied by threats) in almost all the frum schools in the United States (even after they are 
shown Rav Moshe’s response.) I asked Rabbi Zilberstein if there is any place for leniency in this matter which 
would perhaps justify this common practice.  He responded that “since in the U.S. they accepted Rav Moshe’s 
halachic authority there is no heiter (leniency) to disregard his ruling.”   

 
3. I related to Rabbi Zilberstein a situation where a young lady was molested by her stepfather for many years until 

she left home.  Her stepfather never acknowledged his misdeeds and certainly never apologized.  She avoided 
speaking to him or to her mother who did nothing to protect her.  Her relatives – who knew what happened to her 
– criticized her for her lack of kibbud av va’eim because she distanced herself from them.  Rabbi Zilberstein 
remarked: “Her relatives are total fools (shotim gemurim.)”  

 
4. I related a common situation where parents are overly critical and harsh to their children.  As a result their 

children are afraid to be open with their parents and they certainly don’t confide in them when they have 
problems.   Is a child permitted to tell his parents that he would like to be open with them but he can’t because 
they are too critical?   Rabbi Zilberstein responded: “It is permitted for a child lidrosh (to request [or demand?]) 
this if he speaks in a respectful manner.” 
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I also corresponded with Seymour Hoffman, Ph.D. an Israeli Nefesh member who was the clinician that presented the 
original questions to Rabbi Zilberstein.  He informed me that the responsa was also cited in an article published by Dr. 
Hoffman in the Israel Journal of Psychiatry & Related Sciences, Vol. 38, No. 2 (2001), 123-126.  Dr. Hoffman also 
quotes a responsa from Rabbi Nachum Rabinovich from Maaleh Adumim in an article he published in Assia – Jewish 
Medical Ethics, Vol. VI, no. 2, (2004), 36-38.  Dr. Hoffman asked: 

Since most parents would not be considered “wicked” even though they may have caused, unwittingly, emotional 
turmoil and damage to their offspring….  May [the therapist] encourage the child to speak freely about his 
negative feelings toward his parents, if… this is necessary for the therapy…? 

 
Rabbi Rabinovich responded: 

In my previous reply I cited an example of a wicked parent as an extreme case.  Whenever a wrong is committed 
there is an element of wickedness, even if unintentional, which requires atonement…. If the expression of 
negative feelings is intended to bring about a therapeutic result, it is certainly justified. 

 
I again reiterate what I previously emphasized, that kibbud av va’eim is a very important and complex mitzvah and any 
particular situation has to be evaluated by a knowledgeable Rov for specific guidance.   

   
 
Benzion Sorotzkin, Psy.D. 
Clinical Psychologist 
1215 E. 13th Street 
Brooklyn, NY 11230-4805 
(718) 377-6408 / bensort@aol.com 
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Rabbi Dr. Mordechai Glick, immediate past president of Nefesh International, served as scholar in residence for 
the Denver, Colorado Jewish community on the weekend of February 10-13.   He spoke to the parent body of 
the Denver Academy of Torah on "Raising Children With Values,” to the East Denver Orthodox Synagogue on 
"The Impact of a Special Needs Child on the Family," and to the EDOS satellite Minyan on 
“Marital Communication that Works." He also gave a major presentation to the BMH-BJ synagogue on "Where 
is the Person I Married? - Re-discovering your Basherte." 

  
  

Congratulations to Shalom Feinberg, MD, re publication of his article, "Combining Stimulants with Monoamine 
Oxidase Inhibitors: A Review of Uses and One Possible Additional Indication" in the Journal of Clinical 
Psychiatry, November, 2004.�
��
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��!��	��,� �(Continued from page 4) 
 
The rabbis comment that “An action retrains behavior 

and thought. A thought does not retrain behavior or 
thought.” [10] If one really wants to uproot an evil thought 
or feeling toward another , he has to do a benevolent act.  

The Talmud sages ruled that if one is presented with a 
situation in which at the same moment a friend’s animal is 
lying under its burden and an enemy needs help in loading 
his animal, one is obligated to first aid the latter, in order 
to subjugate the evil impulse. [11] Removing hatred from 
one’s heart is a greater deed than relieving the suffering of 
an animal. By creating cognitive dissonance between 
negative feeling (hatred) and positive action (providing 
service) one is forced to change one’s feelings to conform 
to one’s behavior. 

Jewish religious leaders, moralists, and commentators 
have always been acute observers of humanity. An analysis 
of their recommended techniques for interpersonal 
behavior, self-control, and behavior change may well be a 
practical contribution to contemporary psychology and 
psychotherapy. [12] 
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The author expresses his appreciation and thanks to Rabbi 
Yehoshua Hacarmi, who is completing his second cycle as 
"magid shiur Daf Yomi" in Rehovot, for his invaluable 
input and help. 
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Dear Nefesh,   
 
Baruch Hashem, our first granddaughter was born.  My 
son and his wife live in Israel and will stay here in Brazil 
with us only ‘till the end of December.  Therefore, I 
won´t be able to share with all the Nefesh friends the 
incredible experience of the Conference this year.  My 
other son, who also lives in Israel, Beezrath Hashem, 
will also have his first son in February, there, in 
Jerusalem. Therefore, maybe I´ll be able to participate in 
the next Nefesh Israel, which is also an opportunity of 
sharing and learning more.  I´d like you all to know that 
I´ll miss being in Baltimore very much and that I 
appreciate your efforts in helping and accommodating 
our Brazilian group in any way you can.  See you in 
Jerusalem, with Bessorot Tovot from all of us,   
 
Elisabeth Chulman Wajnryt 
 
 
 

 
 
 
I 
ammptennlkjnc/m,kc\nknkcnmncnnncncnmncmncnmcb
cbbcnbcnbcbncbnbcbc 
Kjhdkjshdjhhjfdihfhhhhhjhdjfhjhfjhhgfhjgfhhfhkghkhjc
hbkmnbbvfkjhekjhjfhhwjfhjeahghofj 
BbxckjASDKJhguqhgweiuagrwluyWIUFJIWHGWAEL
RUIRH 
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The student division of NEFESH focuses on the needs of Orthodox graduate students in the mental health 
fields. Its goals are to provide students a support system and network of peers, as well as to facilitate 
interaction between students and experienced professionals in their field of study.  Still in its early stages of 
development, the student division welcomes suggestions for services it can provide, as well as volunteers for a 
wide range of activities. For more information please contact Betzalel Winder, PhD, Division Chair, at 
tzali@alumni.waldenu.edu  
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Mazal Tov to Dr. Dovid and Mrs. Debbi Fox on the upcoming (March17) marriage of their daughter, Penina, to 
Bentzion Telio. 
 

Mazal Tov to Rabbi Simcha, and Mrs. Chaya Feuerman, LCSW, upon the bar mitzvah of their son, Hillel.   
 
Also, Mazal Tov to Chaya upon her appointment as Director of Operations for Dor Yeshorim, Inc.�� �
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TURNING POINTS 

 
Career and Organizational Development 

Consultants 
 

Toby Gafni-Weiss, President 
220 Fifth Avenue 

Suite 1301 
New York, NY 
212-679-8172 

www.turningpointsconsultants.com  
 

 
FOR SALE 

(MOVING TO ISRAEL) 
 

Tons of Psychotherapy Books-2 nd Hand 
Desk Unit w/ Storage 

Odd Pieces of Furniture  
 

Oceanfront 2 Bedroom Apt for Sale in 
Long Beach 

 

Call 516-431-0040 
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This is a new column in the Nefesh Newsletter, which will focus on brief descriptions of novel interventions therapists have 
successfully used, and in some cases, analysis as to why they may have worked.  Theory is very important, but not every successful 
therapist is an academic, or an accomplished writer, so why not give them a chance to share as well?   
 

Perhaps the interventions listed below may seem elementary or unsophisticated, but that is the point.  Our clients don’t care about 
our sophistication; what they want is help.  In my clinical work, I have been humbled many times after a client shares with me 
how a simple suggestion I made was so helpful.  In my head I am thinking about all of the psychodynamic and family systems work 
I put in, and instead the client picks up on a passing remark I made which I thought was irrelevant.  Of course, such “simple 
comments” may very well be the product of a carefully managed therapeutic rapport, nevertheless, the clients don’t see matters at 
all that way.  And in our work, what the clients see may be the most important.  I welcome additional submissions and comments.  
– Editor, Simcha Feuerman, LCSW Simcha_Chaya@excite.com. 
 
Shoshi Zukor-Schreter, CSW writes: 
 

I had a client who had an anxiety disorder.  He would worry about everything constantly and I respected the fact that he "needed" 
to worry but suggested he divert his worrisome thoughts to a specific period of time each day, e.g. 3-6 in the afternoon.  Of course 
with time he was able to shorten it more.  But mostly it helped him realize he had an element of control.  
 
 

Adina Mescheloff, MSW writes: 
 

I did something recently that I would never have believed of myself.  A young man in his early thirties had a short but intense 
relationship with a young woman five years ago and though she ended the relationship, which was non-physical and brief, he 
somehow still felt he had committed himself to her.  
 

After hearing for a number of sessions about his inability to connect with any other woman now for five years because of this 
perceived commitment, and my feeling that he was obsessed with her, I mentioned hatarat nedarim!  Magic. He was relieved by 
the idea. 
 

I am a psychotherapist having done the course of study at Bar Ilan University. I am dynamic and analytic in my approach and this 
was neither. But somehow I allowed myself to leave the "line" and it seems to have done wonders. Clearly this is not the end of 
the therapy, just a "by the way" that was helpful to him in the mean time. 
 
 

Naftoli Walfish writes: 
 

One intervention that comes to mind is when I had a family in front of me and the father just wasn't GETTING what he was doing 
to his kids when a particular look of disgust emanated from his countenance.  I asked the kids to mirror for him what they see him 
doing, and though I imagine he has seen this before from them, with a room full of his kids all agreeing that this is something he 
does, it was difficult for him to resist the reality.  I believe there has been a marked change in his facials. 
 
 

B. Pilchick writes: 
 

My patient was having great difficulty sleeping. In our sessions she stated she worried about a lot of things.  I gave her a little 
notebook (memo book).  I told her to write her worries in the book every night before she went to sleep.  In one week she reported 
sleeping well! 
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Nefesh 
P.O. Box 3027 
Teaneck, NJ 07666 


